
 
 

REVISION NOTES Part 1 test:  
BAND 4 INSTRUCTIONAL TECHNIQUES 

 
These notes are to help you answer band 4 questions and they are a bit random. You’ll learn in detail about 
instructional techniques when you move onto ‘Step 15’ of the ‘21 Step Plan’. There’s a lot of jargon when reading 
through these notes and you just need to remember this stuff to answer the band 4 questions. In the future when 
you move onto ‘Step 15’ you’ll find everything simplified and we’ll teach you in an easy to understand way.  
 
 
At the start of every lesson you should agree lesson goals (or a lesson plan) with your pupil. This way both you 
and your pupil know what you’ll be doing during the lesson and you are agreeing the most effective learning plan. 
Goals should be agreed with the pupil’s best interests in mind and goals should be realistic for the ability of the 
pupil. Don’t agree a goal that is way beyond their ability as this will damage their confidence and lead to many 
mistakes. Equally agreeing goals that are too easy will lead to a sense of little being achieved. A pupil’s ability 
should be challenged on every lesson with goals agreed being achievable. 
 
If your lesson goals/targets are achievable they’ll provide reinforcement of the pupil’s progress. 
 
When a pupil understands the goals/learning objectives they will know what is expected of them and be able to 
evaluate progress. 
 
All lessons should be client-centred and should be planned to meet the needs of the pupil. You should always 
find out what your pupil wants to achieve and design a lesson with this in mind. Client-centred learning requires 
the teacher to fully understand the pupil’s needs and to act in the best interest of the pupil at all times. The more 
you include your pupil in decision making about how the lesson is done, for example by asking the learner what 
and where they would like to learn and by using teaching methods that match the learners preferred learning 
style, the more client-centred you will be. 
 
You should vary your style of instruction to suit your pupils learning style. Some pupil’s prefer being told more and 
some pupils prefer being asked so they can work things out for themselves. 
 
You should have a flexible approach to all lessons and be prepared to adapt lesson plans, where necessary, to 
match your pupil’s needs and help them achieve their learning objectives. 
 
It’s important to ask your pupil for feedback on how they are feeling. If a pupil is struggling and isn’t making 
progress ask them ‘what is holding you back?’ or ‘what is blocking your learning?’ This way you can adapt your 
teaching to help the pupil learn. You might need to change the way you are teaching if your current teaching 
method isn’t working. A temporary halt in the learning process can be defined as ‘plateau of learning’. 
 
If a pupil is lacking motivation find out about their preferred learning style and be prepared to adapt your teaching 
style in line with what the pupil prefers. So, vary your style of teaching to suit your pupils preferred style of 
learning. 
 
You should assess your pupil’s progress continually throughout each lesson and give feedback where necessary 
at any suitable opportunity. You should keep your pupils informed regarding their ability and progress made. They 
need to be aware about how well they are doing. So, when progressively learning, the pupil’s progress should be 
measured as an ongoing assessment. 
 
Any faults made by your pupils should be discussed at the earliest opportunity. Encourage your pupils to take 
responsibility for their own learning. Discuss the risks of mistakes made so they understand the potential 
consequences of these mistakes. 
 
When discussing mistakes with your pupils ask questions: 
 
Closed questions can usually be answered with a single word. There are two types of closed questions. Those 
that can either be answered with a ‘yes’ or ‘no’, such as ‘can you drive?’ or ‘is this your car?’ and those that ask 
for a specific piece of information, such as ‘where do you work?’ or ‘how many lessons have you had?’ Asking 
questions that only require a one word answer is unlikely to establish what the pupil is thinking or understands. 
Closed questions contribute very little to the learning process. 
 
 
 



Open questions can be searching, thought provoking and challenging. They do not limit the content of an answer. 
To benefit both you, and the pupil, questions are of more value if they are formulated around the words ‘what’, 
‘why’, ‘how’, ‘where’, ‘when’ and ‘who’. By asking open questions you’ll find out about your pupils attitude, norms 
and motivation about learning to drive. Also, by asking searching questions you’ll encourage your pupils to work 
things out for themselves. 
 
When a pupil makes a mistake ask them if they know why the mistake happened. Understanding what caused 
the mistake is necessary before you can agree what steps to take to correct the mistake. 
 
If your pupil gets a question partially correct discuss and explore this further to help them fully understand. 
 
Keep your pupil’s interest by teaching in short bite sized chunks and keep things simple. This will maintain the 
pupil’s interest. 
 
You should always give enough verbal instruction to make sure your pupils understand what is required. 
 
Coaching is encouraging the pupil by asking questions. You should encourage the pupil to analyse their own 
driving and solve their own driving problems. Whereas instructing is telling the pupil what to do and they follow 
your instructions. 
 
Always agree the shared level of responsibility with your pupils. Your pupils should be kept up to date with what 
you expect from them. Will you be verbally instructing them? Or do you want them to practice without your 
guidance? Either way they need to know what the plan is. 
 
The more a pupil improves the less instruction they need. 
 
If you do a demonstration, make sure the pupil understands what you’ve demonstrated and then let them 
practice. 
 
If you overuse the dual controls or grab the steering wheel too often it will undermine the trust between you and 
your pupil. 
 
Psychomotor skills is concerned with the learning of muscular and motor skills and is by its very nature concerned 
with the acquisition of abilities such as driving skills. In other words, psychomotor skills relate to doing things. 
Psychomotor skills are the relationship between thinking about what you need to do and then having good 
coordination / physical movement to carry out the task. 
 
Cognitive skills involve knowledge and intellectual abilities such as thinking. 
 
The ‘affective domain’ relates to feelings, attitudes, emotions and values of the learner. 
 
Gestalt or insight learning stresses the importance of pattern, organisation and seeing things as a whole rather 
that as a collection of individual elements. The whole is greater than the sum of its individual parts. E.g. the sound 
of individual notes are meaningless for some, but when combined produce music which may be recognised and 
enjoyed. 
 
The content of lessons and routes chosen should be planned so they meet the needs and ability of the pupil. 
 
The amount of verbal instruction given to a pupil should decrease as the pupil’s competence increases. 
 
If a pupil continually drives too fast, you should explain what can happen as a result of speed. They need to 
understand the risks associated with driving too fast. 
 
You should encourage your pupils to develop a good driving attitude by discussion, persuasion and setting a 
good example. 
 
If, during a driving lesson, your vehicle is involved in an accident and your pupil is in a state of shock, but not 
injured, then keep the pupil warm, reassure them and send someone for help. 
 
Feedback is informing the pupil of their level of achievement. This will provide them with a realistic measure of 
how they are progressing and keep them motivated. Gaining feedback from the pupil is just as important as giving 
it. 
 
 
 
 



An instructor should answer any questions a pupil asks as fully as is possible. 
 
If a pupil under instruction fails to make progress, the instructor should vary the methods of instruction being 
used. There is little point repeating the same instruction to a pupil who is not responding. You will have to find 
another way of explaining the point you are making. 
 
A driving instructor should only take his pupil around recognised test routes for the last few lessons leading up to 
their driving test. 
 
A driving instructor may remove the seatbelt when a provisional licence holder is undertaking a reverse 
manoeuvre, but not when instructing a full licence holder. 
 
Perception is the interpretation of necessary information. It is understanding what we see, hear and feel. 
 
Instruction given in short progressive steps is most likely to lead to sustained interest from the pupil, i.e. a step by 
step approach to teaching. 
 
Initial assessment of a pupil before commencing instruction would normally be carried out in order to determine 
the level at which instruction should begin. This should involve a question and answer session to establish 
previous experience and find out what the pupil would like to achieve from the lesson. 
 
 
A transfer of learning is where associations are made with previously acquired skills and knowledge. E.g. when 
reversing into a parking bay, the pupil would need tight clutch control in order to ‘creep’ the car. This is the same 
technique as when ‘creeping’ up to and emerging from a closed give way junction. In this example the pupil can 
recall the clutch control previously used and transfer / apply this for reversing. 
 
If the instructor has to use the dual controls he should explain to the pupil why it was necessary. 
 
A driving instructor should manage the risk at the start of every lesson by giving a statement explaining what their 
role as the instructor will be throughout the lesson and also explaining what is expected of the student. 
 
A learning opportunity is when a situation occurs on a driving lesson which your student has not previously 

encountered. An example is adverse weather. You would use the adverse weather conditions as a ‘learning 

opportunity’ and discuss the risks of driving in adverse weather and also how to safely adapt to driving in such 

weather conditions. 

Alert-Direct-Identify is the correct way to time and give directions (this is easy to remember because it’s ADI 

which is what you will be once you’ve qualified) 

If a pupil is not ready to take their driving test you should make them aware of this and tell them they can’t use 

your car. This is in the interest of road safety. 

When you’re teaching a deaf pupil you should give instructions slowly and clearly whilst stationary. Ask the pupil 

how they would prefer you to communicate with them. A deaf pupil should declare their hearing impairment when 

booking the theory test and practical driving test. 

You should teach pupils to look around before moving off to make sure nothing is in their blind spot. 

When teaching manoeuvres you should teach effective all round observation. With all manoeuvres effective 

observation and good car control is essential. 

When teaching a downhill start, encourage the pupil to use the appropriate gear. 

You could get a novice pupil to briefly practice steering with one hand to improve their steering skills. This will 

help with gear changing. 

At the end of every lesson encourage the pupil to reflect on their performance. Using a reflective log at the end of 

every lesson encourages the student reflect and consider what went well throughout the lesson as well as what 

didn’t go so well. Reflecting on what areas of their driving needs improving will help the instructor and pupil agree 

the learning goals for the start of the next lesson. 

 


